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CnNCERNING NON-TRADITIONAL GRADING PATTERNS

The primary purpose of this report is to inaugurate your

consideration o'lf the effect that various non-traditional

graiing schemes have for student employment by government and

private enterprise and on student admissions to graduate and

professional schools.

The American Association of Collegiate Registrars and

Admissions Officers early in 1971 conducted a nationwide

survey c$37 grading policies at member institutions. This

survey was generated by reported changes in grading policies

at a number of institutions and by the widespread discussion

which these changes stimulated. The purposes of the survey

were to determine (1) the nature and extent of changes from

the traditional grading system, (2) practices in accepting

transfer students and credits from institutions with non-

traditional grading systems (31 the rate and recency of change

in grading system, and (4) the anticipated nature of grading

systems in the near future.

For the most part, the dhanges reported were in the

direction of departures from the traditional grading system,

creating a number of issues related to admission of transfer

students, acceptance of terminated students by private enter-

prise, government and professional and/or graduate institutions

and more basically, the philosophy of grading and its effect

on Ithe educational process.



Several other activities have also identified the probleTs

related to non-traditional grading systems. Two of these

activitiea, The Credit by Examination Workshop co-sponsored by

the Western Interstate Commission for Higher Education and the

publication of Report 9, College Grading Practices: an overview

by ERIC Clearinghouse on Higher Education have both raised the

need for further research and experience related to the

rnintended consequences of non-traditionai grading practices,

both for society at large and within the educational process.

Already it has become very apparent in our limited

experiences at Governors State University, that if the minority

and 'middle to low-income students, which are greatly attracted

to the non-traditional grading patterns, are to be dealt with

effectively and fairly, additional information and professional

assistance for the user must be generated.

An additional study by Dr. David Adamany, while Dean of

the College in 1969-70 at Wesleyan University, polled various

graduate and professional schools attened by Wesleyan graduates

pertaining to their students acceptability. He reported that

while there was a variation in responses, the overall pattern

of responses showed overwhelming preference for grades.

The experiences, gained from these educational efforts,

and reflected in this report demcastrate the neee. for faculty

and students to consider what consequences for employment and

graduate and professional institution admission result from

2



non-traditional grading patterns. It would seem that for

those institutions with non-traditional grading patterns, a

significant allocation of resources must be committed for

further extensive professional assistance to the user if

instructional institutions are to move forward courageously

and capably in providing meaningful student academic evalua-

tive information for other agencies, such as goverLment,

private enterprise, graduate and/or professional schools.

Any University commitment to a non-traditional grading

system that allows a university to better achieve the mandate

of teaching students, must include the add:Aional obligation

to provide the many public and private ins.C.tutions with

assistance in accepting the emerging non-traditional grading

patterns. Consultative services and educational information

for university and community groups along with special insti-

tutes and seminars must be provided for the user. Since the

impact of this movement is national and since there are

hundreds of communities and institutions now facing the pros-

pect of considering students from non-traditional grading

systems, the opportunity for service in this movement is

obvious. These public and private institutions are badly in

need of competent professional assistance as they approach the

problems with traditional acceptance of non-traditional grading

patterns. This assistance is not presently available to these

institutions and communities.

3



Admissions and Records personnel, personnel directors and

employers must have access to continuing aid. The establishing

of this expertise in the professional staff of an admissions

and records office could constitute fozmidable assistance in

moving forward with this effort. The objective of these

competent professional personnel would be that of making

available to educators, industrial leaders and user groups

information to assist them in dealing more effectively with

instructional evaluations associated with effors to implement

non-traditional grading patterns and to, in general, create an

improved human relations climate in higher education, government

and private enterprise so that actual equality of educational

and employment opportunity will result.



USER PERCEPTIONS OF NON-TRADITIONAT GRADING PATTERNS
GRADUATE AND/OR PROFESSIO-AL SCHOOLS

AND THE EXTENSIVE USE OF HIGHLY NON-TRADITIONAL
GRADING PATTERNS - PASS/FAIL OR CREDIT/NO RECORD

Introductory Remarks

Criticism of the various processes used tc evaluate

students either relative to their attainment of a degree or entrance

into a degree program is not hew. The increased emphasis on the

experimentation, implementation and interpretation of non-traditional

processes of evaluation is something new. The reasons for this new

emphasis can be many, including the reoccuring focus upon the attain-

ment of knowledge and skills rather than the traditional, competitive

grades and also related to the times we livr in wherein higher

education is re-evaluating itself and its systems.

The fact of this new emphasis is well-documented in

The AACRAO Survey of Grading Policies in Member Institutions in which

over eighty-one percent of the respondents indicated changes in their

grading systems during the past six years, and forty-one percent

indicated that their future grading systems would tend to become less

traditional.

The same survey reported that eighty-six percent of the

institutions allow the students to use the nass/fail (or credit/no

record) option for less than one quarter of the credits applicable

toward a bachelor's degree. Ninety-four percent of the institutions

limited the credit to less than fifty percent of the degree program.

It would seem that although there is a new emphasis on non-traditional

grading systems, the results of the survey tend to support the per-

ceptions of most admissions officers that only a small minority of

5
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the student pppulation is involved in any extensive use of the

highly non-traditional grading systems.

An attempt has been made usina student and institutional

inputs to further investigate the student and institutional impress-

ions of the extensive use of pass/fail or credit/no record systems

of evaluation.

Although philosophical questions regarding evaluative

systems are at times considered inappropriate for discussion by

registrars and admissions officers, some brief remarks seem proper

at this time to give perspective to the general problem of evaluatthn.

It appears that the problem facing an admissions officer

when confronted with a transcript in which fifty to a hundred per-

cent of the credit has no traditional grades assigned is similar to

the problem of evaluating work experience or CLEP examinations: the

lack of a device or criterion by which one can make a judgment that

will relate the new system (the credit, the experience, or the examina-

tion) to the system now in use. The question becomes: can equiva-

lencies be established? If not, when should one of the systems be

rejected or should there be two or more systems enjoying a mutual co-

existence? Clearly, the traditional system of grading has been of

value in serving as a foundation for predicting success in future

academic ventures. Functionally, the traditional grading system pro-

vides the evaluater with a brief synopsis of student achievement

using the title of courses to indicate general areas of academic

exposure and using grades to rank the students within and a.-.:ross

all areas. Grades give no precise indication of knowledge or skill

attained, but gathered together to calculate the statistical mean,

can serve as an effective inferential measure.

6
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The problem has been that traditional grades do not do

all the things the user desires; it is claimed that some negative

effects can be experienced by students who feel overly pressured and

that no grades of any form be given; rather that the knowledge and

skills attained should be emphasized; as a result of this logic a

small number of institutions have supported the concent by using de-

tailed faculty comments (rather than grades) to list in detail the

achievements and capabilities of the students. If the comments

can be equated to traditional grades, the prediction or ranking

value has not been lost but brevity has been lost. If the comments

cannot be equated to traditional grades, the prediction or ranking

value apparently has been lost.

Serious questions are raised about using replacements

for the traditional grades in order to make predictions or to rank;

standardized tests may place an applicant to a graduate and/or

professional school at a disadvantage; letters of recommendation

may not be as precise as required or even be assumed to be unreliable.

Assuming that most graduate and/or professional schools

wish to serve those who would most benefit from their Programs, and

that those who would most benefit would be those who are most quali-

fied, a type of ranking would necessarily be applied to all applicants.

If this philosophy would change or some new evaluative

device, maybe more complex to analyze but more precise in measuring,

imuld become the standard system of evaluation, more students would

7



experience the new emphasis on knowledge and skills to be attained,

rather than the old emphasis on competing with their peers or

"working for a grade".

Motivation of the Survey

This study was initiated for at least two reasons:

1. To obtain the perceptions of institutions that

have received transcripts which were reflective

of extensive use of highly non-traditional grading

systems and which were related to real evaluation

situations.

2. To provide input to the staff at Governors State

University as to the probable treatment that would

be given to its students when they make application

and submit highly non-traditional transcripts to

another institution for admission purposes.

Method of Survey

Eleven institutions were identified as having highly non-

traditional grading systems. They were contacted by mail, requesting

that they themselves complete and return a questionnaire (See Ques-

tionnaire I) and also send a list of names and addresses of 50 of

their 1971 graduates.

Four of the institutions provided such lists; a fifth

sent a list of names of graduates and institutions to which the

transcripts were sent. The other replies are noted on Table I.

Using the lists of the four institutions mentioned above, the

graduates were contacted and also surveyed (See Questionnaire I

under the Study of Student Perceptions). The graduates were



asked to respond indicating institutions to which they had

transcripts sent. From the fifty-four responses and the list

provided by the fifth institution indicated above, it was noted

that almost all the institutions to which transcripts were sent

were graduate or professional schools.

Finally, these institutions were surveyed (See

Questionnaire II) . On the questionnaire, the graduate and the

institution from which the student graduated were identified

and questions were raised regarding the transcript of that grad-

uate as well as a general impression of non-traditional grading

systems.

Findings of the Survey

A. Institutions Using Non-Traditional Grading Systems

Of the eleven institutions surveyed, four had what could

be considered highly non-traditional grading systems; this is,

almost all academic work was recorded in a pass/fail or credit/

no record mode, at times accompanied by detailed faculty

comments. These institutions are coded 1, 3, 6 and 8 in

Table I. From the data provided, it is noted that there

were a considerable number of undergraduates who have exper-

ienced problems in transfering, and that there were a note-

worthy number of inquiries per year requesting some clarifica-

tion of the grading system. In point, the survey further

substantiates what was noted in the introductory remarks,

that there are few institutions that are using extensively

highly non-dtraditional grading systems. Those that do are

receiving feedback from students and from other institutions

9
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which indicates that there are interpretative Problems. And

some of these problems are not just interpretative; students'

chances for admission are considerably decreased as is also in-

dicated in a recent surveylby Schoemer, Thomas and Bragonier of

Colorado State University. This survey shows that if twenty-six

to fifty percent of the grades on a transcript are non-traditional,

chances of admission are considerably decreased in over seventy-

two percent of the schools surveyed; if more than fifty percent

of the grades are non-traditional, that survey noted that the

chances considerably decreased in over eighty-seven percent of

the schools surveyed.

B. Institutions Receiving Transcripts from Institutions with

Non-Traditional Gradins Systems

Using Tables Mand II relating to institution replies regard-

ing processing of transcripts, there is a considerable difference

between the results in Tables IA and II when comparing replies

relating to transcripts from all institutions surveyed as

opposed to replies relating to transcripts from institutions

which were identified as using extensively, highly non-traditional

grading systems. Over forty-six percent of the replies indicated

that transcripts from all institutions surveyed were processed

differently:

IA detailed publication of the results of this survey will appear
in College and University. this spring.



approximately sixty-two percent of the replies that were comment-

ing on transcripts which were from institutions which extensively

used highly non-traditional grading systems, indicated that the

transcripts were processed differently.

The tables also reflect that if the transcripts were

processed differently, approximately as many applicants were

given less consideration as were not given less consideration.

Over fifty-three percent of the replies dealing with transcripts

from institutions extensively using highly non-traditional grad-

ing systems indicated a general unfavorable impression of the

non-traditional grading systems, while forty-six percent of the

fifty-four replies dealing with all institutions surveyed indica-

ted the same unfavorable impression.

The impressions of the students whose transcripts were

being evaluated were extremely favorable. Note the Table and

comments in the section on Student Perceptions.

11



Institution

QUESTIONNAIRE

1. Approximately how long have you had your current non-traditional
grading system?

2. Approximately how many total students have used this system?

3. Approximately how many students graduate from your institution each
year?

4. Briefly indicate how your grading system differs from the traditional
system (transcript explanation form can be inserted in lieu of a
written explanation).

5. Please comment on the acceptability of your students' transcripts from
the standpoints of:

a) Approximate number of students having difficulties with
transfer of courses with non-traditional grades

b) Level (with or without a degree, A.A., B.A., M.A., etc.) of
students having difficulties with transfer of courses with
non-traditional grades.

c) Number of inquiries per year directed to your institution for a
further clarification or interpretation of your non-traditional
grading system (in order to facilitate an admissions decision
at another institution.)

6. Please attach a copy of a student permanent record illustrating
your non-traditional grading system.

Please Reply To: Robert P. Hauwiller, Registrar
Office of Admissions and Records
GOVERNORS STATE UNIVERSITY
Park Forest South, Illinois 60466

12



OFFICE OF ADMISSIONS and RECORDS

Name of Institution or Agency

QUESTIONNAIRE II

GOVMRNORS STATE UNIVERSITY

City State Zip Code

has indicated that he(she) had a transcript of academic work completed
at forwarded to you.

In the transcript, a non-traditional grading system was used.

1) Did the record of the individual indicated above have to
be processed differently than one on which was recorded
only traditional grades?

If yes, did this cause any less consideration of the request
for admission, certification or employment.
(If yes, explain briefly

2) Were some or all of the Credits which were recorded in a non-
traditional manner not accepted for admission or certification
because they were so recorded?

If the credits were not accepted, what additional information
would be required so that they would be accepted?

3) Briefly indicate your impression of non-traditional grading
systems.

FAVORABLE. Explain briefly

UNFAVORABLE. Explain briefly

11=1111

INDIFFERENT
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A BUSINESSMAN'S PnRSPECTIVE TOWARDS GRADUATES
OF NON-TRADITIONAL GRADING SYSTEM INSTITUTIONS

During the past decade an increasing number of universities

have accepted modified forms of non-traditional (e.g., pass-fail or

credit-no credit) grading systems for measuring student performance.

Yet, the degree to which the concept of non-traditional grading is

understood and accepted by the non-academic segments of our society

(public, government and industry) is uncertain.

Recognizing that a primary purpose of a university educa-

tion is to prepare the individual for a career in his chosen field

of endeavor, it is vitally important to determine the famiiliarity

with, and acceptance of, non-traditional grading systems among

prospective employers. Our study, therefore, focused upon the two

primary employers of college graduates in the United States:

Private Enterprise

Government

Methodology

In order to determine the attitudes and hiring practices

of prospective employers towards graduates of non-traditional

grading institutions, a survey was conducted among one-hundred and

twenty-five government agencies and industrial organizations in the

Chicago Metropolitan Area. The organizations surveyed ranged in

size from an industrial company with less than fifty employees to

a large government agency with more than one-hundred thousand

employee applicants per annum. Although the results of the survey

cannot be validated or projected on a statistical basis, due to

the size of the sample, the conclusions drawn from the survey
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questionnaires, I believe, based upon personal experience, reflect

the prevailing views of industrial and government officials.1

copy of the survey questionnaire is shown as Exhibit A.

Attitudes of IrKlustrial Organizations

Employment Criteria

Prospective industrial employers rate the previous

work experience of an applicant as the most important

criteria in selecting employees. TABLE 1 summarizes

respondents rating of various employment criteria.,

TABLE 1

Eml----'oentCria--.'"rderoLalportance
1. Previous work experience

2. Undergraduate or graduate grades

3. Quality and reputation of Institution

4. Academic and personal references

5. Narrative description of education objectives

6. GRE or other test scores

The response of the survey group appears to be consistent

with the generally held business view that an individual's p.co-7:

track record is the best indicator of his future preformance,

Deffree Verification

The preponderance of industrial employerc, as sbown in

TABLE 2, dk) not require that a prospective employer verik:

degree completion or previous college attendance.

1Mr. Elman was previously associated with IBM, ITT and the
Singer Company and is currently Vice President of DESA
and President of its Power Products Division, located in Park

Forest, Illinois.
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TABLE 2

Requirement for Prospective Employee
to Verify Degree Com letion

YES - 30%
NO - 70%

TOTAL 100%

In the limited number of instances, where degree verincation

is required, an official college transcript is generally us(d for

documentation purposes.

Employer Attitudes Toward Non-Traditional Grading System Griduates

Prospective employers would definitely consider for emjJoy-

ment, based on receipt of a transcript, a graduate of ,

non-traditional grading institution. As shown in TABLI 3,

ninety percent of the companies responded favorably to the

concept.

TABLE 3

"Would Student from Non-Traditional Grading
Institution be Considered for Employment"

YES - 90%
NO - 10%

TOTAL 100%

However, more than half of the respondents indicated tidt

additional data would be required from the student.

TABLE 4

"Would Additional Date be
Required from the Student"

YES - 55%
NO - 45%

TOTAL 100%

The types of additional data required by prospective e:ployers,

includes:

Academic Instructor or Advisor referen, es

Persartal references

Personnel Test scores
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Despite the apparent receptivity of industry to graduates of

non-traditional grading institutions, when asked, "In your considera-

tion would such a student find it more difficult to secure employ-

ment than a student with comparable skill who has his work recorded

using a traditional grading system," fifty-five percent of the

industrial respondents indicated it would be more difficult for a

non-traditional grading system graduate to secure employment.

(See TABLE 5)

TABLE 5
"Would a Non-Traditional Grading System Graduate
Find it More Difficult to Secure Employment"

YES - 55%
NO - 45%

TOTAL 100.%

In addition, industrial respondents indicted the same attitudes

as expressed in TABLES 3, 4, and 5, toward the receipt of a trans-

cript from and applicant who had attended an institution wherein

approximately half of the student's work was recorded using a non-

traditional grading system.

Attitudes of Government Agencies

The attitude of government agency officials towards the hiring

of graduates of non-traditional grading system institutions appears

to be similar to those expressed by corporate officers. There were,

however, several areas of disparity in the attitudes of government

and indistry officials.

Employment Criteria

Government officials are required to operate with the framework

of the Civil Service System. Therefore, in selecting candidates

for employment, agency personnel are bound by, and heavily in-

fluenced by, Federal Service Entrance Examination test scores.

The hiring process was described, as follows, by Department of
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Labor personnel: "Before a person may be considered for federal

employment, they must take, and pass, the Federal Service

Entrance Examination. Normally, when an agency has a vacancy

at the entry level for college graduates (GS-5 or GS-7),

they request the U.S. Civil Service Commission to send them a

list of eligibles whose qualifications are suitable for the

position to be filled. The candidates are referred in order,

by score and veteran's preference. Our selection must be made

from the top three (3) available eligibles. To be considered

available, an eligible must respond to a written inquiry within

a specified period of time, and indicate that he is interested

in the postion and able to start work within a reasonable

period. Those who respond are normally contacted further by

telephone or in person before a selection is made.

You can see from above the main factor we use in selection is

the test score. Therefore, your ungraded system would not

radically affect our choice".

In addition, government personnel mentioned previous work

experience; undergraduate grades and course material; and interviews

as important criteria in selecting employees.

Degree Verification

In seventy percent of the cases, government agencies require

verification of the degree. Frequently, both a diploma and an

official transcript are required as documentation.
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Government Agency Attitudes Toward Non-Traditional
Grading System Graduates

Government agency personnel indicated the same attitude as

industry officials toward hiring graduates of non-traditional

grading system graduates with one major exception: as previously

mentioned, government agencies are guided and restricted by Federal

Service Entrance Examination Test Scores.

Conclusions

The results of the survey as well as my personal business

experience, leads me to the following summary conclusions:

(1) Business has not fully accepted the innovative
concept of non-traditional grading.

(2) Prior business experience remains the
principal criteria in the hiring of applicants
by industrial firms. Undergraduate grades
and the reputation of the university are
important in the hiring of undergraduates
directly from the university.

(3) Government agencies rely chiefly upon
Civil Service examinations in the hiring of
personnel. Where examinations or test
scores are not the sole criteria used in
the selection process, previous experience
and undergraduate grades are important
criteria in selecting employees.

(4) Non-traditional grading institutions must

develop an improved communications program
to familiarize business executives and
government officials with the grading
techniques and curriculuth employed at their
universities. Generally, I believe the techniques
of these institutions are not well known or fully
accepted in the business community. Personnel
executives, familiar with traditional grades,
transcripts and curricula are likely to focus
their recruiting efforts at traditional
institutions unless the benefits to be derived
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by a student from attending a non-traditional
grading university are clearly understood.
Moreover, the recruiter will have to be
provided with a means of determining the
relative class standing and potential of
prospective employment candidates in order
to satisfy industry's continuing quest for
the top-rated students.

(5) Extensive, in-depth research into prevailing
executive attitudes is essential. I suggest
the following areas as deserving of further
research:

Attitude of executives in large
(Fortune 500) companies compared to
executives in medium and small size
business.

Attitudes of executives in different
sectors of industry:

Utilities
Retailing
Manufacturing
Service (kivertising, Banking,
Investment Banking, etc.)

Attitude of executives in different
geographic areas--is there a regional
bias?

Attitude of executives familiar with
non-traditional grading systems compared
to executives unfamiliar with non-
traditional grading systems.

Compilation of this data will be of invaluable assistance to

graduates of non-traditional institutions during the job placement

process.
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OPPORTUNITIES FOR ADMISSION TO MEDICAL AND LAW SCHOOLS

ON THE BASIS OF A NON-TRADITIONAL UNDERGRADUATE EVALUATION

Students should be encouraged to explore various academic

subjects without fear of seriously damaging their opportunities for

acceptance into a professional school.

"Students would feel free to explore unknown areas and to

try courses in which they feel some insecurity."

"A pass-fail grading system shifts the students' efforts

from grade-getting to learning."

"Teachers have a greater opportunity for increased inter-

action with students once the grade barrier has been removed."

(Warren, 1971).

Comments similar to these have been read by each of us. The

faculty at a university is often an enthusiastic advocate of non-

traditional methods of evaluating students. This is especially

true of professional schools; however, professional school admission

policies do not reflect a similar enthusiasm for acceptance of

non-traditional grading patterns from undergraduate institutions.

In a recent survey completed by Governors State Univer-

sity, ninety-three percent of the medical and dental schools

responding to the questionnaire stated that they accepted applica-

tions for admission from applicants who had earned approximately

fifty percent of their undergraduate credit in a non-traditional

grading environment. Eighty-five percent of the seventy-one pro-

fessional schools responding to the survey consider applications

from students who earned approximately all of their credit in an

institution with a non-traditional grading system.
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Law School admissions policies were slightly more re-

strictive. Approximately eighty percent of the sixty law schools

responding to the Governors' State questionnaire stated they would

consider an application from a candidate who earned approximately

fifty percent of his college credit on a pass-fail basis. Of the

sixty law schools responding to the questionnaire, sixty percent

stated that they would consider applications from candidates who

earned all of their undergraduate credit on a pass-fail basis.

After a superficial review of the data, one might con-

clude that professional schools are more receptive than ever

before to applications for professional education from candidates

who have participated in a non-traditional grading experience during

their undergraduate education, but this basically is not true.

Ninety-two percent of the medical and dental colleges that would

accept an application based on a non-traditional grading system

indicate that the candidate would be at x substantial disadvantage

if he submitted an application on the basis of a non-traditional

grading system. Approximately eighty-six percent of the law schools

supported a similar position.

Admissions committees basically have little or no experi-

ence in evaluating students who have earned a substantial percentage

of their college credits from a non-traditional system. The survey

results indicate that most admission committees find it difficult to

evaluate such a student's transcript as compared to a student who

has demonstrated his academic achievement in major courses in a

university using a traditional grading system. The absence of

grades would force the admissions officers to give greater weight to
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standardized tests such as the medical college admissions test, the

dental aptitude test, and the law school admissions test. In addi-

tion to these problems, admissions committees with experience in

evaluating non-traditional transcripts express concern with the

system due to the amount of time required to satisfactorily evaluate

a transcript.

Many of the professional schools stated that a non-

traditional method of evaluation at the undergraduate level was

a "cop-out" on student evaluation by the faculty. They stated that

the faculty had an obligation to encourage high levels of student

achievement and there is very little, if any, evidence to support

the concept that a non-traditional method of evaluation is as

successful as the traditional method of evaluation for accomplish-

ing this. Graduates of most institutions using a non-traditional

grading method are at a distinct disadvantage when compared with

graduates of institutions using traditional grading methods in

their attempts to earn admission to professional schools. The re-

sults of the survey indicate that this condition is likely to continue

as long as there are more qualified candidates for admission than the

number of positions available in each school.

In summation, admission committees for most of the pro-

fessional schools seem to support a concept similar to the one

endorsed by the Association of American Law Schools as reported in

their "Statement on Pass-Fail Undergraduate Grades of the Law

School Admission Test Council." They report that, "validity studies

conducted over the years demonstrate that the Law School Admission

Test (LSAT) scores makes a significant contribution toward prediction

of an applicant's grades in law school and thus aids in the making
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of the admissions decisions. These validity studies show that the

L.S.A.T..score and the undergraduate grade point average are the

two best quantitative predictors; and that when they are used to-

gether they are better than either used separately". (Association

of American Law Schools)

Most Admissions committees will consider students who

graduate from institutions using non-traditional grading methods;

however, they feel greatly handicapped in their decision-making

process and must base their consideration strictly on the basis of

standardized test scores and recommendations. It is an advantage

to the student to be able to submit grades to an admissions committee

that will provide them with an opportunity to evaluate not only his

competence, but also his consistency in academic achievement.
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A STUDENT'S PERCEPTION OF

THE NON-TRADITIONAL GRADING PATTERN

Being a student of a school with a non-traditional grading

system--a pass or no-credit version--my paper will lend itself

to the student's views or observations.

A auestionnaire was forwarded to 223 graduates of four

schools which had used, to some extent, a non-graded system.

Response to the questionnaire was approximately twenty-four

percent, roughly half male and half female replied. One hundred

percent of the respondents of three of the schools had taken

instruction of some sort under a non-graded system. Of those

graduates who had studied under a non-graded system ninety-two

percent had favorable impressions, seven percent unfavorable,

and one percent of the students had mixed emotions.

The favorable comments were:

A. Relieves pressures of grade point average

B. Freedom to explore unfamiliar disciplines
without risk of penalty

C. Closer student-faculty relationship

D. Instructor evaluations are more meaningful

than grades--"A", "B", "C", etc.

E. Allows one to fulfill individual needs
rather than compete with other students

F. A bachelor degree is for education not necessarily

for job training and the non-graded system
encourages one to expand his areas of understanding.

These five comments by no means encompass all of the
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favorable aspects of the non-graded system; and yes, some of

these overlap in a..:eas. But lookirg more deeply Into the

comments, we can definitely see what the graduates are saying.

Reflect on your own experiences:

A. How many students have you seen cram
before an exam to get a good grade
but still don't understand the
material.

B. How many times did you not take a
course you wanted because you were
not sure how well you might do.

C. How many students have you given a "B"
or "C" and later found that the student
had a better grasp of the subject than
the student you gave an "A".

D. How many times have you seen your
mistakes on an exam and yet not realized
where your weakness lay.

E. How many courses have you taken not to
increase your knawledge but because
they were an easy "A".

F. What does a BA or BS show other than
the ability to complete a task. These
graduates will be retrained by their
employers.

The unravorable comments were few but still important:

A. Written evaluations tended to be more
descriptive than evaluative.

B. Grades are needed for entrance into
graduate school and employment.

These two unfavorable comments are chiefly due to the new-

ness of the system. As for the written evaluations, some

instructors will always do a better job with these than others.
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As for the second comment, I feel we all, administrators,

educators and products of the system must sell the system to

the users. Everyone resists change but if the non-graded system

is the best method of instilling knowledge in students,

then let us undertake the task of devising a method of evaluating

the graduates of the non-graded system.

To come a little closer to the arena in which I have dealt,

the same questionnaire was sent to 18 students at Governors

State University, but the favorable comments focused strictly on

the reporting of transcripts of the credits and unfavorable as

well as indifferent comments dealt basically with the acceptance

of the transt'ripts by employers or other schools.

I would like to describe a little more completely the workings

at Governors State University. As stated previously, my school

is a non-graded pass or non-credit system; but above and beyond

this, it is also a non-structured concept. A student not only

has the freedom of taking modules without risk of penalty, he

may also progress with the objectives at his own pace. Please

note that I used the word module, not course, for students in the

same module may be attempting to achieve a different number of

objectives based on agreement between the coordinator and the

student which is designed to permit the student to concentrate

in the area of his choice while allowing the coordinator to set

the basic competencies which a student is expected to accomplish

in order to receive credit for the module.
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Personally, I feel that the system is fantastic. No two

people grasp subject matter at the same rate and with this system,

if one has difficulty with a particular concept he has time to

spend until he understands it without being forced to skip it

and do the best he can from there on.

We all are faced at time3 with various crises which may

demand our time for days or weeks and such crises have caused

numerous "dropouts." With this system, one can take such crises

in stride without having to be prepared on a given day fc- a given

test.

As many of the responding graduates pointed out, the non-

graded system permits one to take courses without risk of penalty,

and these students are not required to "drop out" to "find them-

selves" but can possibly more easily and more profitably for

themselves and for society find their niche within the system,

and by so doing may clear the way for numerous others.

Usually one attends college so that at a future date he will

be better prepared to support himself and his family--at least

this is my reason. With this in mind, I became concerned with the

actual acceptance by employers of the educational system which I

was attending. Much to my dismay I must report an extremely

negative feedback.

First I spoke with my present employer. I am an Area Manager--

more simply a sales engineer. The basic approach here was merely

to ascertain my supervlsor's opinion of an ungraded school system.
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His feelings were simply tha:: there had to be some way to

differentiate between those who know the subject thoroughly and

those who have barely gotten under the wire.

True, I will admit that this would be a fabulous bit of

information to have, but does an "A", "B", or "C" grade tell

us this. Could it be that the "P.", "B", or "C" grade tells us

only which fraternity has the best test file?

The grades, even with a good test file, may tell us who

at that time knew more of the subject asked of the class. Is it

important just to know a subject verbatum? I say no one must

be able to apply the facts to solve prdblems faced in his area

of concentration, and most of our educational systems today fail

to concentrate on usage.

Here I must give great respect for the courses I have taken

at Governors State for the courses are more s,lution oriented

rather than rote learning concept. The purpose of an education

to me is to be able to locate the proper sources of information

and how to apply the information once obtained to solve the

problems at hand which may be utterly different than anything

seen in a textbook.

My next approach was to inquire of personnel offices of

some companies as to their attitude toward non-graded backgrounds.

The answers here were not real firm. For example, let me cover

my query of Vicker's Division of Sperry Rand with whom I recently

applied for a position--the replies here were very typical.
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Personnel at Vicker's informed me that they would prefer to

see grades and that if two applicants had equal qualifications

but one was from a non-graded school and the other from a graded

school with "B" or above, that the "graded school" applicant would

be offered the job.

Governors State does not give a standard transcript with

course title and hours but instead, lists objectives completed

to obtain a competency. True, this does give a more complete

picture of the applicant's background but as it was pointed out

at Vicker's, personnel would seldom request a transcript, and if

they did the time alloted for reviewing the transcript would be

very limited. The applicant with standard transcript would

usually be given preference.

Personally, I find that since I am not applying for my first

job but rather am looking for a change in jobs most companies

are not concerned with my grades or the school which I attended

but rather what I am making, what my job responsibilities are

and what has been my performance in the past.

I have had no experience applying to graduate or professional

school from the non-graded system, but I feel there will be some

resistance but as for medical school I know they rely heavily

on entrance exam scores so the obstacle should not be as great in

this area.

Yes, students from a non-graded system will meet certain

prejudices, but what is new. As far as personnel people are
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concerned is an "A" from Furman University as good as a "B" from

Harvard or is an "A" from Webster College as good as a "B" from

IIT. Ha! is right. Why? Because of the records. One commonly

moves from the known to the unknown and graduates of certain

schools have proven to be better prepared.

This is the area of emphasis for today--acceptance. The

administrators must organize the system so as to enable the

educational process to reach its summit, the educators must insure

that the products which they turn out are superior and the students

must prove that they have recieved an education which enables

them to better cope with the problems of the world. By each

faction doing its best society will be sold on the system, thus

minimizing the unfavorable aspects of the system.
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,

GSU STUDENTS

TABLE I

REACTIONS TO GSU GRADING SYSTEM

Favorable Unfavorable Indifferent Total

Undergraduate 5 2 2 9

Graduate 7 0 2 9

MODOMMI
MO.

TOTAL 12 2 4 18

TABLE II

PROBLEMS CAUSED BY GSU TRANSCRIPT

Serious

2

28 Students Contacted

Solvable None

3 13


